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Student honor codes have been the interest of much prior research; however 
there appears to be no research on a student-developed student code of 
conduct and a faculty code of conduct. Students are at the core of education 
and understanding their wants, desires, and needs is essential to the success 
of an academic institution. Working in small groups, business students were 
asked to develop a student code of conduct. On a separate occasion they 
were asked to do the same for a faculty code of conduct. This paper analyzes 
the fi ndings of this study by looking at what students perceived as important 
for both student and faculty codes of conduct. Future work in this area is 
important, as the results of these studies will let us begin to understand the 
mindset of the students we daily serve in our educational settings.

In business, understanding the customer is essential for success.  Customers 
are often surveyed for their opinions or asked to participate in focus groups. 
While students are not necessarily customers, in educational  settings, they 
are often perceived as customers as they are the “buyers” of classes on 
their road to graduation. Understanding the expectations of university 
 students thus becomes important if one is interested in assuring their sat-
isfaction. While prior literature has addressed a multitude of issues related 
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to student honor codes, there appears to be no literature that researches 
student-developed codes of conduct for students or faculty.

This research project was prompted by the fact that there is no 
 literature on these issues from the students’ perspective. We teach 
that  understanding the customer is the key to success for a business. 
The same should then hold true for education. As students enter uni-
versity life they are anxious about fi tting in. Universities are a melting 
pot of diverse cultures and students. Students entering universities have 
 previously learned what to expect in a high school setting; however 
many are worried about what is or is not acceptable in a university set-
ting. Research on this topic could alleviate some of these uncertainties 
and diminish students’ fears. Additionally, such understanding would 
help educators identify any misperceptions students might hold about 
university life, and correct these if necessary, leading to a more success-
ful and satisfying experience for both the students and their educators.

While research on a student code of conduct would be helpful to 
 students, research on codes for both students and faculty would greatly 
benefi t faculty. It would help faculty understand what is truly impor-
tant to students. This information would be invaluable in understand-
ing the students, their needs, and desires. At a minimum, understanding 
what students expect and want and being able to fulfi ll their expectations 
would strengthen faculty-student relationships. Also, satisfi ed students, 
similar to satisfi ed customers, are more likely to provide positive evalua-
tions. This article highlights the fi ndings of a research study and reveals, 
in terms of conduct expectations, what students expect from each other 
and from faculty.

PRIOR LITERATURE

Issues of academic codes of conduct and honor codes should be thor-
oughly considered in academic research as it has been documented that 
these codes can have a positive impact on the prevalence of cheating and 
plagiarism at institutions, as well as other student behaviors that can be 
governed by such codes. Prior research fi ndings indicate that  institutions 
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that have honor codes tend to have lower prevalence of breaches of 
academic integrity than those that do not have such honor codes (e.g., 
Bowers, 1964; Brooks, Cunningham, Hinson Brown and Weaver, 1981; 
McCabe and Trevino 1993). Research studies have also examined what 
individual and contextual factors tend to increase cheating in college 
students (e.g., Bowers, 1964 and McCabe and Trevino 1997) and  drivers 
for such dishonest behaviors. Prior research has also discussed legal 
issues related to enforcing codes of conduct and other written or oral 
procedures established at universities, especially with respect to student 
rights (e.g., Bach, 2003; Mawdsley, 2004). While the issue of codes of 
conduct has seen some research attention, to the best of our knowledge, 
no prior studies have considered what should be included in a code of 
conduct or who should be in charge of creating a code of conduct. Addi-
tionally, past studies were often limited to the examination of breaches 
of academic integrity, one of many issues covered by codes of conduct, 
with many of the other issues not being addressed. Our study seeks to 
shed some light on this issue by examining what students themselves 
believe should be included in a student code of conduct as well as a fac-
ulty code of conduct.

METHODOLOGY

Data was collected from 204 students in seven classes at a small  private 
university in western New York. The students were evenly distributed 
at each level of instruction from freshmen to MBA. On average, the 
groups contained four members, ranging between three and fi ve and 
each group was asked to write at least fi ve rules which they would like 
to see included in a student code of conduct. In a subsequent class, the 
process was repeated to develop a faculty code. The students were not 
given previous notice of the assignment, nor were they advised that they 
would be also developing a faculty code of conduct until the class in 
which it was assigned and developed. In order to take the assignment 
seriously and take ownership of what they wrote, students were required 
to include their names on their submission.
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All collected comments were content-coded outlining the rule and the 
rank order in which each rule or comment appeared on each group’s code 
of conduct. Many groups wrote more than fi ve rules of conduct. Where 
meanings of rules were similar they were consolidated. If a rule could be 
interpreted to have a secondary meaning they were treated as distinct. Data 
were then sorted by frequency and rank order in which they appeared.

FINDINGS

Based on the data collected, it appears that the most important thing to 
students is that all students treat everyone with respect. An overwhelm-
ing 74% of the student groups selected respect in the list of rules for 
students to follow. Interestingly, the most commonly stated rule for the 
faculty members was not respect, but the students rather wished for their 
professors to arrive to class on time.

Student Code of Conduct Data
While treating everyone with respect topped the list, it was closely 
 followed by rules on integrity, following rules, and being punctual (espe-
cially for class). Figure 1 provided below refl ects the top six frequency 
results, and compares the results between all rules listed versus the fi rst 
fi ve listed by any group.

The two areas that fi nished the list of most important factors were 
being prepared and protecting university property, which came in at 
number six. Students apparently are as interested in the environment in 
which they study as faculty and administrators are about the environ-
ment in which they work. Students included serving those in need (14%) 
as one of their rules of conduct. While this coincides with the univer-
sity’s mission, surprisingly this rule did not make it to the top six rules 
mentioned by the students.

Unexpectedly, analysis of the data on the fi rst fi ve rules written by 
each group reveals that all of the student codes fell into one of the fol-
lowing four general categories and were almost uniform in frequency: 
course rules (29%), rules of respect (27%), rules of behavior (25%), and 
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rules of academic integrity (19%). In the category of course rules, the 
most prevalent rule was for students to arrive on time for class. Many 
student groups emphasized that other students entering class late was too 
disruptive. The second most frequently mentioned course rule was being 
prepared for class, such as completing the required readings. The entire 
list of course rules is provided in Table 1 below.

Regarding rules of respect, students wanted other students to be 
respectful towards them and to be considerate to others. Students felt 

FIGURE 1. Top Six Code of Conduct Rules for Students.

TABLE 1. Breakdown of Course Rules.

Be on time 31%

Be prepared 25%

Have good attendance 15%

Participate in class 13%

Complete assigned work 11%

Other  5%
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that classroom disruptions such as personal communication or students 
walking around the classroom was disrespectful and was included in the 
respect category.

The rules of behavior category of student conduct included: protect-
ing the university property ranked at the top with 20 percent, followed 
closely by complying with university rules and the law (17%), and dress-
ing appropriately (16%). Surprisingly, phone use or texting (13%) and 
acting appropriately (13%) were not at the top of the list. The breakdown 
of these rules is summarized in Table 2 below.

Students felt strongly about the rules of academic integrity with these 
comments comprising about one fi fth of all comments collected. The 
breakdown for the integrity category was academic honesty (36%), 
cheating (33%), plagiarism (22%), and other (9%). Integrity was ranked 
second overall of all rules proposed by the students for a student code 
of conduct. This is an interesting and important fi nding that should be 
leveraged by faculty. The following section will shed some light on what 
the students thought the faculty members should be expected to do.

Faculty Code of Conduct Data
When it came to the faculty code of conduct, 54 percent of the students 
ranked faculty arriving on time as their top priority. Grading and timely 

TABLE 2. Breakdown of Behavior Rules of Student Conduct.

Protect university property 20%

Comply with university rules and the law 17%

Dress appropriately 16%

No phone use/texting in class 13%

Act appropriately 13%

No improper computer usage  8%

Avoid foul language or slang  5%

Other  8%
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feedback to students on exams, papers, and homework and  student 
defi ciencies ranked second. The remaining fi ve rules mentioned by 
the students are provided in Figure 2 below. These rules (provided in 
descending order) are respect for students, fair grading, being available 
and accessible, treating everyone equally and having no favorites, and 
effi cient use of class time and course fl ow.

The complete list of student-developed rules for a faculty code of 
conduct is provided in Table 3 below. While only a few student groups 
selected the remaining rules listed in the table, it does provide an insight 
into what students are expecting from their faculty.

Direct mention of faculty ethics and academic integrity with respect 
to research conducted and written by faculty members, was absent from 
the list of codes given by the students for their faculty. The closest that 
students came to this issue is requiring faculty to act professionally and 
give respect to each and every member of the faculty. Looking at what 
students did include in a faculty code, it appears that their focus was 
solely on faculty-student interactions.

FIGURE 2. Faculty Code of Conduct –Top Seven.
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CONCLUSIONS

The analysis of the data collected reveals that students are serious about 
their learning environment. They appear to want an environment unin-
terrupted by others, who might have less of an appreciation for learning. 

TABLE 3. A Complete List of Rules for a Faculty Code of Conduct in Descend-
ing Order.

Arrive on time

Be respectful towards students and protect students

Grade in timely manner (within one week)

Fair grading and assessment

Come prepared

Available & accessible

Treat all students equally /no discrimination/no favorites

Effi cient use of course time

Real world concepts

Open to student opinions

Be at your offi ce hours

Tests based on class discussions & material covered

Creative/ engaging classes

Follow syllabus & policies

Professionalism

Provide feedback

Teach something useful

Be knowledgeable about subject matter

Cancellation notices by email

Give respect to each and every member of the faculty

No cell phones

Be a role model to students

Course and assignment expectations clearly defi ned 
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They want a fair environment, where everyone is given an equal oppor-
tunity, free of those who cheat their way through the system. Clearly, a 
comfortable physical environment that rewards hard working students is 
important to them.

The same theme is reiterated in the students’ refl ections regarding 
the faculty code of conduct. Students want an opportunity to learn and 
for professors to be fair. They want faculty who are good at teaching 
and serious about their profession. The surveyed students want pro-
fessors who will help them learn and treat them with respect. They 
are adamant against unfair treatment, including favorable treatment of 
some students to their own detriment, and clearly want to be assessed 
in a fair manner.

Going forward, these results have generated some new issues that 
invite further research. What would faculty include in their own code of 
conduct? How would that compare with what the students have devel-
oped? Would there be differences in codes of conduct among freshmen 
and senior students, or undergraduate and graduate students?

Understanding what students expect of themselves and what they 
expect of faculty provides professors with a better knowledge of how 
to improve the learning environment. It also offers professors with a 
benchmark for improving faculty-student interaction and course deliv-
ery, improving student satisfaction and faculty evaluations.
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